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E. Measures

This gppendix provides information about the item content of measures. It providesthe item
content for the scales specidly constructed for the present research, and it dso presents item content or
sampleitems from published scdes. The lising immediately following usudly refers the reader to a
table in thisappendix. In some cases (where asingle item is used to provide a measure) the listing
refers the reader to a specific item in aquestionnaire. In other cases, the listing refers the reader to the
location in the text where the measure is described.

Category and Specific Measure Table

Organizational capacity

Morale, teachers El
Organizationd focus, teachers E2
School amenability to program implementation, principa phase 2 E3
School amenability to program implementation, activity coordinators E4
Teacher-administration obstacles to program development, principa phase 1 E5
School capacity for program development, principa phase 1 E6
Open problem identification, principa phase 1 E7
Teacher-principa communication, principa phase 1 E8
Teacher turnover, principa phase 1 E9
School enrollment, principal phase 1 E9
L eader ship, personality style, and record of accomplishment
Adminigtrator leadership, teachers E10
Principd’ s leadership emphass, principa phase 2 E1l
Supervison and feedback El1
Congderation E11l
Presence and visibility E11
Fanning Ell
Totd leadership behavior (includes dl itemsin previous four scales) Ell
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Category and Specific Measure Table

Non-delegation, principa phase 1 activity detail booklet — See p. 6.3
Broad span of control, principa phase 1 activity detail booklet — See p. 6.3

Accomplishment record, principa phase 2 and activity coordinators E12
Conscientiousness, principa phase 2 and activity coordinators E13
Budget and support

Source of resources for developing and agpplying school rules and discipline, principa
phase 2 — See questionnaire items 139 to 143

Assured funding for discretionary activities, activity coordinators El4
Budget control over discretionary activities, activity coordinators El4
Safe and Drug-Free School and Community Act funds for any prevention activity, El4
principa phase 2

Organizational support
Training in classroom management or ingtruction, teachers — See questionnaire item 7

Training in behavior management, teachers — See questionnaire item 8

Quantity and qudity of training in school discipline, principa phase 2 E15
Amount of training in activity or program, activity coordinators E16
Qudity of training in activity or program, activity coordinators E16
Supervison or monitoring, activity coordinators E1l7

Monitoring of implementation of discipline policies, principa phase 2 — See
questionnaire item 137

Principd’ s performance appraisa depends on discipline management, principa phase
2 — See questionnaire item 138

Program structure
Standardization, activity coordinators E18
I ntegration with school operations

Panning, teachers E19



Category and Specific Measure Table

Degree of locd initiaive in use of Safe and Drug Free School and Community funds,
principa phase 2 — See questionnaire item 145

Loca responghility for developing discipline practices, principa phase 2 E20

Variety of information sources used in selection of discipline practices, principal phase  E21
2

Locd responghbility (school ingders) for program initiation, activity coordinators E22
School digtrict respongbility for program initiation, activity coordinators E22
Variety of information sources used to salect program or activity, activity coordinators  E23

Amount of provider's job related to program or activity — Seeitem 37 in the
prevention, curriculum, ingtruction, or training activity questionnaire

Activity is part of regular school program — See item 38 in the prevention, curriculum,
indruction, or training activity questionnaire

Provider is full-time — See item 32 in the prevention, curriculum, ingtruction, or training
activity quesionnaire

Paid workers ddliver program or activity — See item 33 in the prevention, curriculum,
indruction, or training activity questionnaire

Locd initiative versus Safe-and-Drug-Free-School s-and-Communities coordinator
initiative, principal phase 2 — See quedtionnaire item 145

Program or activity feasibility
Obstacles to program implementation, activity coordinators E24

Timing of activity, activity coordinators — Seeitem 30 in the prevention, curriculum,
indruction, or training activity questionnaire

Leve of disorder or problem behavior in the school

School safety, teachers E25
School safety, sudents E26
Classroom orderliness, teachers E27
Victimization, teachers E28
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Category and Specific Measure Table

Victimization, sudents E29
Sdectivity, principd phase 1 E30
Magnet for problem students, principa phase 1 E31
School crime, principa phase 2 E32
Gang problems, principa phase 2 E33
Last-year variety drug use, students E34
Delinguent behavior, sudents E35

Community characteristics

Concentrated poverty and disorganization, 1990 census E36
Urbanicity, 1990 census E36
Immigration and crowding, 1990 census E36

Discretionary prevention activity quality

Amount of training, activity coordinators — See item 43 in the prevention, curriculum,
indruction, or training activity questionnaire

Best practices with respect to content, activity coordinators

Prevention curriculum, ingtruction or training E37
Behaviord programming or behavior modification E38
Classroom organization and management E39
Improvements to ingtructiona practices or methods E40

Best practices with respect to methods, activity coordinators

Prevention curriculum, ingtruction or training E41
Behaviord programming or behavior modification E42
Counsdling, socid work, psychologica or thergpeutic activity, n.ec. E43
Individud attention such as mentoring or coaching, n.ec. E44
Tutoring, n.e.c. E45
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Category and Specific Measure Table

Classroom organization and management E46
Improvements to ingtructiona practices or methods E41
Security and surveillance E47
Leve of use, activity coordinators E48
Frequency of operation, activity coordinators E49

Duration, activity coordinators — See item 29 in the prevention, curriculum, ingtruction,
or training activity questionnaire

Frequency of student participation, activity coordinators — See item 28 in the
prevention, curriculum, ingruction, or training activity questionnaire

Number of lessons/sessions, activity coordinators — Seeitem 27 in the prevention,
curriculum, ingtruction, or training activity questionnaire

Intengity, activity coordinators ESO
Frequency of staff participation, activity coordinators E51
Ratio of providers to students in the school, activity coordinators — See page 4-7 4.2

Proportion of students exposed or participating, activity coordinators— Seepage4-7 4.2

School-wide discipline

Communication and documentation, principa phase 2 ES2

Range of appropriate responses to misconduct, principal phase 2 ES3

Range of responses to desirable conduct, principa phase 2 E54

Disciplinarian congstency, principa phase 2 ES5

Predictable disciplinary decison making, principa phase 2 E56
Objectives

Variety of activity objectives, activity coordinators E57
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TableE1l
Item Content of Teacher Morale Scale

Students here don't redlly care about the schooal. (-)

Our problemsin this school are so big that it is unredigtic to expect teachers to make much of a dent
inthem. (-

| fed my ideas are lisened to and used in this schoal. (+)
| want to continue working with the kind of students| have now. (+)

Please indicate which of the following descriptors are mostly true of the teaching faculty of your
school and which are modtly fase about the faculty.

Apathetic ()
Cohesive (+)
Enthusadtic (+)
Frustrated ()
Satisfied (+)
Tense ()

Unappreciated (-)

Note. Response of above itemswere “true” or “false.” Scoring direction isindicated in parentheses at
the end of each line. Adapted from the Effective School Battery copyright ©1984, 1999 by Gary D.
Gottfredson, Ph.D. Reproduced by specia permission of the publisher, Gottfredson Associates, Inc.,
Ellicott City, Maryland 21042. Not to be further reproduced without written permission of the
publisher.



Table E2
Item Content of Teacher Organizational Focus Scale

This school clearly sgnasto faculty and staff what performance is expected of them. (+)
Rules and operating procedures are clear and explicit in this schoal. (+)

It isdifficult to determine what is expected of a person in this schooal. (-)

The goals of this school are clear. (+)

Everyone understands what behavior will be rewarded in this schoal. (+)

Some persons in positions of power or authority in this school have conflicting expectations for
others. (-)

Everyone here is working towards the same ends. (+)

In this schoal, people who accomplish the same thing are rewarded in the same way. (+)
People are often confused about what objective they should go for in this schoal. (-)

In this school people know what to do and when to do it. (+)

People know how to achieve rewards here. (+)

People have often said thet it is difficult to decide what aims to work towardsin this schoal. (-)
This school smultaneoudy pursues many conflicting gods. (-)

My school has a clear focus. (+)

My school istorn up by leaders with different agendas. (-)

Rules and procedures are often ignored in this schodl. (-)

Notes. Respondents were presented with alist of statements to show how well each described their
school. Possble responses were “fase” “modly false” “modtly true” and “true” Scoring direction is
indicated in parentheses at the end of each line. Adapted from the Organizational Focus
Questionnaire copyright © 1996 by Gary D. Gottfredson and John L. Holland. Not to be further
reproduced without written permission of the authors.



Table E3
Item Content of School Amenability to Program Implementation Scale for Principals (Phase 2)

Specia programs and projects are worth the effort here. (+)

Faculty are open to identifying and trying to solve problems. (+)

Teachers help in making changes when they are needed. (+)

We take the time to plan for changes before we put them in place. (+)

Teachers openly discuss problems. (+)

Teams of faculty members work together to accomplish something of importance. (+)
Faculty are attuned to pressure from the community about education in this school. (+)
Faculty are aware of school district demands. (+)

Teachersin this school resist changes. (-)

Note. Principals were presented with alist of statements to describe their general experience in the
school in working with teachers to put educational and other programsin place. Possible responses were
“often,” “sometimes,” and “rarely.” Scoring direction is indicated in parentheses at the end of each line.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.

Table E4
Item Content of School Amenability to Program Implementation Scale for Activity Coordinators

Specia programs and projects are worth the effort here. (+)

Faculty are open to identifying and trying to solve problems. (+)

Teachers help in making changes when they are needed. (+)

We take the time to plan for changes before we put them in place. (+)

Teachers openly discuss problems. (+)

Teams of faculty members work together to accomplish something of importance. (+)
Faculty are attuned to pressure from the community about education in this school. (+)
Faculty are aware of school district demands. (+)

Teachersin this school resist changes imposed from outside the schoal. (-)

Teachers in this school resist change. (-)

The school obtains many resources from the community. (+)

Note. Respondents were asked about their experiences in devel oping programs to implement in their
school. Responses for the items were “often,” “sometimes,” and “rarely.” Score is the mean of the
items. Scoring direction is indicated in parentheses at the end of each line. Copyright © 1997, 2000
Gottfredson Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates,
Inc.
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TableES
Item Content of Teacher-Administration Obstacles to Implementation Scale

Many teachers will identify obstacles rather than cooperate (+)

We have aligt of problems, but there is disagreement on the most important ones to address (+)
Getting cooperation from teachersis like pulling teeth (+)

Every teacher can be counted on to help (-)

Faculty or administrators avoid attempts to solve difficult problems (+)

Something thwarts the plan at the outset (+)

Something interferes with the success of the activity (+)

Teachers avoid letting the principa know about problems they are having (+)

Teachersin this school resst changes imposed from outside the school (+)

Faculty or administrators identify obstaclesto desired programs and develop Strategies to cope
with them (-)

Teachers share information with the principa only when required (+)

Teams of faculty members work together to accomplish something of importance (-)
Note. Principaswere asked about their experience related to the above items.  Possible responses to
the firg four itemswere “yes” or “no.” Possible responses to the rest of the items were * often,”
“sometimes,” and “seldom.” Scoring direction isindicated in parentheses at the end of each line.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.




Table E6
Item Content of School Capacity for Program Development Scale

This school obtains many resources from the community. (+)
Thereislittle the school can do about the problems it inherits from the community. (-)

Much of the problem behavior displayed by students who get into trouble is due to causes
beyond the schoal’ s control (poverty, family, discrimination). (-)

How much involvement in school affairs do parents have in your school? (very much = +)

Think about pecid programs that have been initiated in your school in past years. How would
you describe these programs on the whole? (usualy successes = +)

Isit easy or difficult to recruit new staff (or replace existing staff) with first-rate teachers? (easy =
+)

Note. Principaswere asked about their experience related to the above items.  Possible responses to
the fird three items were “ often,” “sometimes,” and “sdldom.” Possble responses to the next item were
“nong,” “alittle” “some,” “fairly much,” and “very much.” Possible responses to the next item were
“usudly fallures— awadte of time or worse,” “unproductive — usudly did not amount to much,”
“mixed — sometimes helpful and sometimes nat,” “hepful — usualy benefitted the school or our
students,” and “ usudly successes — have produced important benefits.” Possble responsesto the last
item were “it is easy to fill openingswith fird rate teechers” “our openings are usudly filled by redly
good teachers,” “it is sometimes difficult to find aredly good teacher for an opening,” “it isusudly
difficult to obtain good teachersto fill openings,” and “openings are often filled by poor teachers.”
Scoring direction isindicated in parentheses at the end of each line. Copyright © 1997, 2000
Gottfredson Associates, Inc. Not to be reproduced without written permission of Gottfredson
Associates, Inc.

Table E7
Item Content of Open Problem Identification Scale

The school has not listed problems to address (-)
Faculty, adminigtrators and staff have agreed on one or two problems to address (+)

We have publicly announced one or two top problems to address as a school (+)

Note. Principaswere asked about directing their efforts at afew matters of priority. Possble
responses were “yes,” or “no.” Scoring direction isindicated in parentheses at the end of each line.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.
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TableE8
Item Content of Faculty-Administration Communication Scale

Teachers report their successful experiences directly to the principa

Teachers report problems they are experiencing directly to the principa
Note. Principalswere asked how often the above statements described the communication between
the principa and teachersin the school. Possible responses were “often,” “sometimes;,” and “seldom.”
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.

Table E9
How Teacher Turnover and School Enrollment Were Measured

Turnover

Principas reported the number of full time teachersin the current (f,) and previous (f,) year.
Separately they reported the number of teachers new to the school thisyear (n;). Turnover was
caculated asfollows:

for f, - f, >0, t = 100[n, - (f, - fo)l/fs; )
for f, - fo# 0, t = 100n,/(f, + (f, - fo). @)

Small negative vaues were trimmed to O for afew cases. t was made missing for the nine schools
with t = 100, assuming errorsin reporting. This made no subgtantive difference in the correations
reported.

Enrallment

Principas were asked, “How many students are currently enrolled in your school?” Their open-
ended numerical responses were compared with other information about enrollment from the
Common Core of Data and data provided by Market Data Retrieval. When substantial
discrepancies occurred, schools were contacted by telephone for clarification.
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Table E10
Item Content of Teacher Administrator Leadership Scale

The school’s adminigtration makes it easy to get supplies, equipment, or arrangements needed for
ingruction. (+)

In your opinion, how well do teachers and administrators get dong at your school? (+)
Adminigrators and teachers collaborate toward making the school run effectively. (+)
Thereislittle adminigtrator-teacher tenson in this schoal. (+)

Our principa isagood representative of our school before the superintendent and the board. (+)

The principa is aware of and lets staff members and students know when they  have done something
particularly well. (+)

Teachers or students can arrange to deviate from the prescribed program of the schoal. (+)
Teachersfed free to communicate with the principd. (+)

The adminigration is supportive of teechers. (+)

It is hard to change established procedures here. (+)

The principd of our school isinformd. (+)

The principa of our school is open to gaff input. (+)

Note. Responsefor thefirst item was “strongly agree,” “agree somewhat,” “disagree somewhat,” and
“grongly disagree.” Response for the next item was “not well,” “fairly well,” “very wel,” and “does not
apply.” Responsesfor the rest of the items were “true” or “false” Scoring direction isindicated in
parentheses at the end of each line. Adapted from the Effective School Battery copyright ©1984,
1999 by Gary D. Gottfredson, Ph.D. Reproduced by special permission of the publisher, Gottfredson
Associates, Inc., Ellicott City, Maryland 21042. Not to be further reproduced without written
permission of the publisher.
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Table E11
Item Content of Principal Leadership Behavior Scale

Supervision and feedback
Discuss quality of work performance with staff members
Review teacher performance with individua teachersin aformal evauation
Mention observed strengths and weaknesses in performance to teachers at the time of observation
Communicate performance expectations
Consideration
Check with teachers before making changes that may affect them
Praise teachers or recognize effective staff performance
Being patient with and helpful to faculty
Offer support or sympathy when a staff member experiences a difficulty
Presence and visibility
Tour the school to establish my presence
Observe teacher’ s instruction and classroom management practices
Use reason or passion to generate staff commitment to tasks
Plan staff meetings
Panning
Formally assess the needs or problems of the school
Evaluate the effectiveness of existing school practices
Discuss dternative plans for school improvement with staff, district personnel, or community members
Review progress on improvement plans with individual staff members
Set school improvement goals, taking into account such things as time, resources, obstacles, and cost
Other
Assign responsibilities to teachers

Establish policies or standard operating procedures to cover most day-to-day decisions

Note. Principaswere asked to rate their leadership emphasisin their work to lead the school. Possible
responses for their emphasis on each work activity were “top,” “high,” “some,” and “little.” The total
leadership behavior scale is composed of dl items. Copyright©1997, 2000 Gottfredson Associates, Inc.
Not to be reproduced without written permission from Gottfredson Associates.
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Table E12
Item Content of Accomplishment Record

Principd scdle

Conducted aformd training workshop for other principals
Been dected an officer in aloca, sate, or nationa educational organization

Presented an address on an educationd, socid, or scientific topic before a community group other
than at your schoal (e.g., service club, church, or business group)

Published a paper in an educationa journa or magazine or authored a book that was commercidly
published

Received an award or honor for your performance as a principa from a school system for which you
worked

Served as a paid consultant on educational problems outside your own school system

Been appointed by aloca or state school superintendent to serve on acommittee or task force
involving educators from diverse locations

Activity coordinator scale

Conducted aforma training workshop for other educators
Prepared a detailed budget proposal for a project

Presented an address before a community group other than at your schoal (e.g., service club,
church, or business group)

Written a program manudl
Received an award or honor for your performance as an educator

Been gppointed by a principad or other adminigirator to serve on a committee or task force involving
educators from more than one school

Used revenue and expenditure reports to manage the budget for a project
Supervised the work of another educator

Raised money for a program

Devedoped an ingructional method or plan adopted by other educators
Organized a group of three or more people to develop a plan for a program

Observed someone e se a work and provided advice on how their work could be improved

Note. Respondents were asked to describe their background and experiences. Responsesfor the
itemswere“yes” or “no.” Copyright ©1997, 2000 Gottfredson Associates, Inc., Ellicott City,
Maryland 21042. Not to be reproduced without written permission of Gottfredson Associates, Inc.
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Table E13
[lustrative Items for the Conscientiousness Scale

Careful (+)
Careless (-)
Negligent (-)
Organized (+)

Note. Respondents were presented with alist of twenty adjectives to describe themselves and their
leadership style. Possible responses were “yes, | am very much like this” “yes, | am likethis” “no, |
amnot likethis” and “no, | am not at dl likethis” Scoring direction isindicated in parentheses & the
end of each line. Adapted from the unipolar markers for conscientiousness developed by Goldberg
(1992).
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Table E14

Questions Pertaining to Discretionary Prevention Activities Degree of Assurance for Funding
and of Budget Control, and About Safe and Drug-Free School and Community Act Funds for
School Prevention Activity

Asaured funding

Activity coordinators were asked: “To what extent is necessary funding for the program assured for the
next school year?” Respondents marked one answer to indicate whether “no funding is required” or
whether funding was “ certain,” “probable,” “doubtful,” or “will not be funded.” Certain funding and no
funding required were coded as * assured” funding.

Budget control
Activity coordinators responded to the following:
Which of the following best describes the budget control for these activities? (Mark one.)
G The person respongible for the activity in this school has direct control (Sgnature authority) over this
budget.
G Someonein this school other than the person who organizes or is respongble for the activity has
direct control (signature authority) over this budget.
G Someone outsde the school controls the funds for this activity.
G Thisactivity has no fundsto control.
A score of 1 (last option) to 4 (first option) was employed.
Safe and Drug Free School and Community Act funding for any prevention activities
Principas responded to the following:

Do safe and Drug-Free School and Community Act funds support any of the prevention activitiesin
your school? (Mark one.)

G Yes
G No
G Don't know
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Table E15
Item Content of Quality and Quantity of Training in Discipline Scale

How much initid in-service training in school discipline procedures was completed by adminigrators,
gaff, or faculty who manage discipline in this school? (Do not include training in classroom
management or behavior management other than school-wide discipline policies and procedures.)

The presentation was clear and organized.

Principles to be followed were presented.

Principles were illugtrated with examples.

Participants practiced applying the principles.

Participants received feedback on their performance in gpplying the principles.

Participants questions and concerns about possible obstacles in gpplying the principles were
addressed.

How much forma follow-up training on school discipline was completed by the average individua
who manages discipline?

Note. Principals were asked about the training in school discipline completed by administrators, faculty
or staff who manage disciplinein the school. For the firgt item above, possible responses were “none,”
“short demondtration or orientation only,” “one-haf day,” “onefull day,” “2 or 3 days,” and “4 days or
more.” For the next Sx items, possible responses were “yes’ or “no.” For the last item, possible
responses were “none,” “one occasion,” “two occasons,” and “three or more occasions.” Copyright
© 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.
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Table E16
Item Content of Amount of Training and Quality of Training Scales

Amount of training

How much initid in-service training was completed by the average individua gpplying these
methods??

How much formd follow-up training was completed by the average individud who applies
2 b

Is on-going coaching, facilitation, or support provided for those who conduct ?°

Qudlity of training

If there was in-sarvice training, which of the following describe the training?
The presentation was clear and organized.
Principles to be followed were presented.
Principles were illugtrated with examples.
Participants practiced applying the principles.
Participants received feedback on their performance in gpplying the principles.

Participants questions and concerns about possible obstacles in gpplying the principles were
addressed.

Note. For amount of training, items are standardized and averaged to create scae. For qudity of
training, responses for the items were “yes,” or “no.” Score is the number of “yes’ responses. For
program category “Y outh Participation in School Discipline,” two versons of the scae are computed.
The firgt pertainsto the training of the students operating the program. The second pertainsto the
training of the adults who supervise these sudents. Copyright © 1997, 2000 Gottfredson Associates,
Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.

2 Possible responses were “none,” “short demongtration or orientation only,” “one-haf day,” “one full
day,” “2 or 3days” and “4 days or more.”

b Possible responses were “none,” “one occasion,
¢ Possible responses were “yes’ or “no.”

two occasions,” and “three or more occasions.”
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Table E17
Item Content of Activity Coordinator Supervision or Monitoring Scale

Does asupervisor directly observe [this program or practice] asit takes place?

Is[the person responsible for conducting the program)] required to keep records documenting the
activity?

Does the personnd appraisa for the [person responsible for the program] depend on performancein
this activity?

Note. Possible responsesfor the first question were “No direct observation,” “ About once ayear,”
“More than once a year, but less than once a month,” and “Once amonth or more.” Responses for the
second question were “No,” “Sometimes,” “Usudly,” and “ Always.” Possible responses for the last
question were “No,” “Probably not,” “Y es, a supervisor may take this aspect of the work into
consderation,” and “Y es, a supervisor's assessment explicitly considers the performance of this aspect
of thework.” Scoreisthe average of the three responses. For program category “Y outh Participation
in School Discipline” two versons of the scae are computed. Thefirgt pertains to the supervision of
the students operating the program. The second pertains to the adults who supervise these sudents.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.

Table E18
[tem Content of Sandardization

Is there an ingtructor's manual ?

Arevideos, films, or other audio-visud aids used in this program?

Are the specific activities to be carried out or methods to be used described in written form?
Do ingtructors have ligts of the materiasto be used during lessons?

Are reproducible materias, handouts, overheads, or other audio-visual aids provided to the
teachers?

Note. Possible responsesfor thefirst question were “No,” “Thereisamanual, but not in the school,”
“Yes, thereisacopy of the manua in the school,” “Y es, each person conducting the instruction or
training hasamanud,” “Yes, indructors follow the manua closdy in ddivering indruction or training,”
“Y es, there is amechanism to ensure that ingructors follow the manua in delivering ingtruction or
training.” Possible responses for the second question were “No,” Y es, optiond,” and “Yes, required.”
Possible responses for questions three and four were “No,” “ Sometimes,” “Usudly,” and “Always.”
Possible responses for the last question were “None required,” “No,” “Sometimes,” “Usudly,” and
“Always.” Scoreisthe mean of the standardized items. Copyright © 1997, 2000 Gottfredson
Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.

E-19



Table E19
Item Content of Teacher Planning Scale

How often do you work on a planning committee with other teachers or administrators from your
school ? (+)

The principa encourages experimentation in teaching. (+)

Teacher evduation is used in improving teacher performance. (+)

Are the following statements mostly true or mogly fase about the principal of your school?
Fans effectively (+)
Progressive (+)

Please indicate which of the following descriptors are mostly true of the teaching faculty of your
school and which are modtly fase about the faculty.

Conservative (-)
[nnovative (+)

Open to Change (+)
Traditiond (-)

Note. Response for the first item was “severd times amonth,” *about once a month,” and “less than
once amonth.” Responsesfor the rest of the items were “true’ or “fase” Scoring direction is
indicated in parentheses at the end of each line. Adapted from the Effective School Battery copyright
©1984, 1999 by Gary D. Gottfredson, Ph.D. Reproduced by specid permission of the publisher,
Gottfredson Associates, Inc., Ellicott City, Maryland 21042. Not to be further reproduced without
written permission of the publisher.
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Table E20
Item Content of Local Development of Discipline Practices Scale

How much responsibility did the following have in developing your school’ s discipline practices?
Adminigrators in this school
Teachers
Other school staff
Students
Parents

Note. Possble responseswere “Top,” “High,” “Some,” and “Little”

Table E21
Item Content of Variety of Information Sources Used in the Selection of Discipline Practices

Did the following sources of information influence the selection of discipline practices in your school ?
Another principd or other principas
Conferencesin school digtrict
Conferences outside school district
Marketing informetion (e.g., brochures)
Outcome eval uation data
Research publications

School needs assessment data

Note. Possible responses were “yes,” or “no.”
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Table E22
Item Content of Responsibility for Program Initiation Scales

Locd respongbility

Classroom teachers

Clericd or secretarid Staff
Cugtodid staff

Food service staff

Family liaison workers
Librarians

Maintenance or repair workers
Pargprofessionals

Parents

Principa

School-based planning team
Security personne

Students

Vice Principa

School digtrict respongbility

Digtrict-level coordinators or supervisors

Safe and Drug-Free Schools and Community Coordinator
School board

Superintendent

Note. Respondents were asked how much responsibility each of the above persons or groups had in
getting the program started in their school. Responses for the items were “very much,” “much,” “not
much,” and “none.” Scoreisthe mean of the items.
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Table E23
Item Content of Variety of Information Sources Used to Select Program Scale

People with jobs smilar to mine

Professional conferences or meetings inside my school district

Professiona conferences or meetings outside my school district

Marketing brochures, videos or other information

Formal outcome evaluation data from a previous demongtration of the program or practice

Publications summarizing research on what works to prevent problem behavior or to increase school
safety

Forma needs assessment (e.g. collection or compilation of data to identify areas for improvement)
done specifically for your school

Note. Respondents were asked which of the above sources of information were used to select the
program or practice for their school. Responses for the items were “yes’ or “no.” Score is the number
of items marked “yes.”

Table E24
Item Content of Obstacles to Program Implementation Scale

Specia equipment

Specid supplies

Unusual transportation

Parent or community volunteers

Releasing school staff from their regular job duties

Staff to provide voluntary service beyond their job description
The provision of child care services

Additional personnel not usualy available to the school
Additiona space, or the use of school space at an unusual time
Unusud levels of communication and coordination

Cash to purchase goods or services

Other (please specify)

Note. Respondents were asked if the program required any of the above. Responses for the items were
“yes’ or “no.” Score isthe number of the items marked “yes.” Copyright © 1997, 2000 Gottfredson
Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.

E-23



Table E25
Item Content of Teacher School Safety Scale

At your school during school hours, how safe from vandalism, persona attacks, and theft is each of
the following places?

Y our classroom while teaching
Empty classrooms

Hdlways and gairs

The cafeteria

The restrooms used by the students
Locker room or gym

Parking lot

Elsawhere outside on school grounds

Note. Respondents were presented with alist of possible areas where they may or may not fed safe.
Response of items were “very unsafe” “farly unsafe,” “average,” “fairly safe)” “very safe,” and “does
not apply.” Adapted from the Effective School Battery copyright ©1984, 1999 by Gary D.
Gottfredson, Ph.D. Reproduced by specia permission of the publisher, Gottfredson Associates, Inc.,
Ellicott City, Maryland 21042. Not to be further reproduced without written permission of the
publisher.
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Table E26
Item Content of Student School Safety Scale

How often do you fed safe while in your school building? (+)
How often are you afraid that someone will hurt or bother you at school ? (-)
How often are you afraid someone will hurt you on the way to or from school ? (-)

Do you usudly stay away from any of the following places because someone might hurt or
bother you there?

The shortest way to the school or bus (-)

Any entrances into the school (-)

Any hdlways or stairs in the school (-)

Parts of the school cafeteria (-)

Any school restrooms (-)

Other placesinside school building (-)

Other places on the school grounds (-)
Thisyear in school haveyou . . .

Had to fight to protect yoursalf? (-)

Seen ateacher threatened by a student? (-)

Seen ateacher hit or attacked by a student? (-)

Note. Responsesto thefird three items were “dmost dways,” “sometimes,” and “amost never.”
Responses for therest of the itemswere “yes,” or “no.” Scoring direction isindicated in parentheses at
the end of each line. Adapted from the Effective School Battery copyright ©1984, 1999 by Gary D.
Gottfredson, Ph.D. Reproduced by specid permission of the publisher, Gottfredson Associates, Inc.,
Ellicott City, Maryland 21042. Not to be further reproduced without written permission of the
publisher.
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Table E27
[tem Content of Teacher Classroom Orderliness Scale

Students pay atention in class. (+)

Students take things that do not belong to them. (-)

Students do what | ask them to do. (+)

Students destroy or damage property. (-)

Students talk at ingppropriate times. (-)

Students make disruptive noises (like yelling, anima noises, tapping, &c.). (-)
Students try to physicaly hurt other people (by tripping, hitting, throwing objects, etc.). (-)
Students tease other students. (-)

Students make threats to others or curse at others. (-)

Students are distracted by the misbehavior of other students. (-)

The classroom activity comes to a stop because of discipline problems. (-)

| spend more time disciplining than | do teaching. (-)

How much of your time in the classroom is directed to coping with disruptive student behavior? (-)

How much does the behavior of some studentsin your classroom (talking, fighting, etc.) keep you

from teaching? (-)

Note. Responsesfor thefirg 12 itemswere “dmost dways,” “often,” “sometimes,” “seldom,” and
“never.” Response for the next item was *“none of my time,” “some time each day,” “about haf of my
time,” and “mogt of my time.” Response for the lagt item was “a great dedl,” “afar amount,” “not very
much,” and “not at dl.” Scoring direction isindicated in parentheses a the end of each line. Adapted

from aresearch edition of the Effective School Battery copyright ©1990, 1999 by Gary D.

Gottfredson, Ph.D. Reproduced by specid permission of the publisher, Gottfredson Associates, Inc.,
Ellicott City, Maryland 21042. Not to be further reproduced without written permission of the

publisher.
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Table E28
Item Content of Teacher Victimization Scale

This year in school have any of the following happened to you personally in this school ?

Damage to persona property worth more than $10.00

Theft of persond property worth less than $10.00

Theft of persond property worth more than $10.00

Was physically attacked and had to see a doctor

Was physicdly attacked but not serioudy enough to see a doctor
Received obscene remarks or gestures from a student

Was threatened in remarks by a student

Had aweapon pulled on me

Note. Responseswere “true’ or “fse” Adapted with permission from the Persona Security Scae of
the Effective School Battery copyright ©1984, 1999 by Gary D. Gottfredson, Ph.D. Reproduced by
gpecia permission of the publisher, Gottfredson Associates, Inc., Ellicott City, Maryland 21042. Not
to be further reproduced without written permission of the publisher.

Table E29
[tem Content of Student Victimization Scale

Thisyear in school, did anyone sted something worth less than $1 from your desk, locker, or other
place a school?

Thisyear in schoal, did anyone sted something worth $1 or more from your desk, locker, or other
place at school?

At schoal thisyear, did anyone physicdly attack and hurt you?
At schoal this year, did anyone force you to hand over money or things worth less than $17?

At schoal this year, did anyone take money or things worth $1 or more directly from you by force,
weapons, or threats?

At schoal this year, did anyone threaten you with a begting?

At school thisyear, did anyone threaten you with aknife?
Note. Responseswere“yes” or “no.” Adapted with permission from the Personal Security Scale of
the Effective School Battery copyright ©1984, 1999 by Gary D. Gottfredson, Ph.D. Reproduced by
specid permission of the publisher, Gottfredson Associates, Inc., Ellicott City, Maryland 21042. Not
to be further reproduced without written permission of the publisher.
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Table E30
Item Content of Selectivity Scale

Admission fees or tuition
Scholarships or tuition waivers

Selective admissions practices (e.g., high test scores, good conduct, high grade average, or other
entry requirements)

Student recruitment programs

Preference for sudents of a particular religion, faith, culture, ethnicity, or paliticd inclination

Note. Principaswere asked if their school used any of these activities or arrangements that influence
who attends their school. Possible responses were “yes,” or “no.”

Table E31
Item Content of Magnet for Problem Students Scale

Assgnment of students with behavior or adjustment problems to this school
Assgnment of students with academic or learning problems to this school

Assgnment of students under court or juvenile services supervision to this school

Note. Principaswere asked if their school used any of the above activities or arrangements that
influence who attends their school. Possible responses were “yes,” or “no.”
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Table E32
[tem Content of School Crime Scale

Physicd attack or fight with awegpon

Physicd attack or fight without awegpon

Robbery — the taking of things directly from a person by force
Theft/larceny — the taking of things without persona confrontation
Vandalism — damage or destruction of school property

Note. Principas were asked how many incidents involving each type of the above crimes or offenses
occurred at their school during the 1997-98 school year. Respondents reported the number of
incidents in which police or other law enforcement representatives were contacted. Scale was scored
as the sum of standardized log-transformed number of incidents of each type.

Table E33
Item Content of Gang-Problem Scale

Are gangs a problem in the school ?
Are gangs a problem in the community?

Note. Principadsweretold that a“gang’ isasomewhat organized group, sometimes having turf
concerns, symbols, specid dressor colors. A gang has a specid interest in violence for satus-
providing purposes and is recognized as a gang by its members and by others. Possible responses
were“yes’ or “no.”
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TableE34
Item Content of Sudent Last Year Variety Drug Use Scale

In the last 12 months, haveyou . . .
Sold marijuanaor other drugs?
Smoked cigarettes?
Used smokeless tobacco?
Drunk beer, wine, or “hard” liquor?
Gone to school when you were drunk or high on some drugs?
Sniffed glue, paint, or other spray?
Other than for medical reasons, in thelast 12 months haveyou . . .
Smoked marijuana (weed, grass, pot, hash, ganja)?
Taken hallucinogens (LSD, mescaline, PCP, peyote, acid)?
Taken sedatives (barbiturates, downers, quaaudes, reds)?
Taken amphetamines (uppers, speed, whites)?
Taken tranquilizers (Vaium, Librium)?
Taken heroine (horse, smack)?
Taken cocaine (coke)?
Used crack?
Used other narcotics (codeine, Demeral, dilaudid)?

Taken steroids?

Note. Responseswere“yes’ or “no.” Adapted with permission from What About You (Form DC)
copyright ©1994, 2000 Gottfredson Associates, Inc., Ellicott City, Maryland 21042. Not to be further
reproduced without written permission from Gottfredson Associates, Inc.
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Table E35
Item Content of Sudent Delinguent Behavior Scale

In the [ast 12 months haveyou. . .
Purposely damaged or destroyed property belonging to a school ?

Purposaly damaged or destroyed other property that did not belong to you, not counting family
or school property?

Stolen or tried to stedl something worth more than $50?

Carried a hidden weapon other than a pocket knife?

Been involved in gang fights?

Hit or threatened to hit ateacher or other adult at school?

Hit or threatened to hit other sudents?

Taken acar for aride (or drive) without the owner’ s permission?

Used force or strong-arm methods to get money or things from a person?
Stolen or tried to sted things worth less than $50?

Stolen or tried to steal something at school, such as someon€e' s coat from a classroom, locker, or
cafeteria, or abook from the library?

Broken into or tried to break into a building or car to sted something or just to look around?

Beonged to a gang that has a name and engagesin fighting, steding, or sdlling drugs?

Note. Responseswere“yes” or “no.” Adapted with permisson from What About You (Form DC)
copyright ©1994, 2000 Gottfredson Associates, Inc., Ellicott City, Maryland 21042. Not to be further
reproduced without written permission from Gottfredson Associates, Inc.
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Table E36
Marker Variables for Three Community Characteristics Indicators Based on 1990 Census
Data for School Zip Code Areas

Concentrated Poverty and Disorganization
Average household public ass stance income.

Ratio of houssholds with children which are femae-headed to households with children which have
husband and wife present.

Proportion of households below median income.
Ratio of persons below 1.24 times the poverty income level to persons above that level.
Ratio of divorced or separated persons to married persons with spouse present.
Mae unemployment rate.
Femae unemployment rate.
Proportion of housing units not owner-occupied.
Urbanicity

Proportion of population living in an urbanized area.
Population size.
Proportion of persons aged 25 years and over college educated.

Immigration and Crowding
Ratio of households with five or more persons to other households.
Proportion of households not English spesking.
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Table E37
Items Included in Best Practices Scale: Content — Prevention Curriculum, Instruction or
Training

Which of the following topicsis covered by thisingruction or training?

Socid influence (e.g., recognizing and resisting socid influences to engage in misbehavior;
recognizing and ressting risky Stuations, refusal or resstance skillstraining; assartiveness
traning)

Socid problem solving skills (e.g., identifying problem Stuations, generating dternative solutions,
eva uating consequences, decision making)

Sdf-management (e.g., persond god-setting, self-monitoring, sdf-reinforcement, sdif-
punishment)

Attribution (e.g., atributing the cause of events or circumstances to ones own behavior -- asin
teaching students that poor grades are due to insufficient effort on the part of the student
rather than the task being too difficult)

Communication skills (e.g., interpreting and processing socid cues, understanding non-verba
communication, negotiating)

Emotiona control (e.g., anger management, stress control)

Emotional perspective taking (e.g., anticipating the perspectives or reactions of others)
Pesase indicate the main indructiond rategies used in this program.

Behaviord modding (including use of peer models or videotapes to demondrate a new skill)

Role-playing

Rehearsal and practice of new skill

Use of cuesto remind individua to display a behavior

Note. Responsesfor the itemswere “yes,” or “no.” Scoreisthe proportion of these activities salected.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.
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Table E38

Items Included in Best Practices Scale: Content — Behavioral Programming or Behavior
Modification

Which of the following describe this activity?

Individua behaviord or behavior modification programs (e.g., programs in which the behavior
of an individua is monitored and reinforced)

Token economy systems in which individuas earn tokens for meeting specified goas

Individua education plans in which rewards or punishmentsin school are contingent on mesting
individud educational gods

Individud behaviora plansin which rewards or punishmentsin school are contingent on meeting
individua behavioral gods

Home-based backup reinforcement for individua behavior in school

Group or classroom behavior modification programs in which the behavior of agroup is
monitored and reinforced

Token economy systems in which al members of agroup or classroom participate in a system
of earning tokens, points, or scrip for the behavior of the group asawhole

Note. Responsesfor the itemswere “yes,” or “no.” Scoreisthe proportion of these activities salected.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.




Table E39
Items Included in Best Practices Scale: Content — Classroom Organization and Management
Practices

Which of the following classroom management methods are the main e ements of this program?
Management of time (e.g., reducing "down time")

Changing physical arrangement of the classroom for greater efficiency, better surveillance, or to
make materials more easily accessible

Establishing procedures for student transitions and mobility

Establishing procedures for routine classroom instruction and student work
Establishing classroom rules and consequences for rule violation

Changing procedures for student evaluation, feedback, or accountability
Use of rewards and punishments

Changes in the groupings of students by ability, achievement, or effort within the classroom

Note. Responsesfor the items were “yes,” or “no.” Score is the proportion of these activities selected.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.

Table E40
Items Included in Best Practices Scale: Content — Improvements to Instructional Practices or
Methods

Which of the following instructional strategies are the main elements of this program?
Formal cooperative learning (e.g., Student Team Learning, Johnson and Johnson)
Mastery learning
Individuaized instruction
Computerized instruction
Behaviorad modeling (including use of peer models or videotapes to demonstrate a new skill)
Role-playing
Rehearsal and practice of new skill

Use of cuesto remind individua to display a behavior

Note. Responsesfor the items were “yes,” or “no.” Score is the proportion of these activities selected.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.
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Table E41
Item Content of Best Practices Scale: Methods — Prevention Curriculum, Instruction or Training and
Improvements to Instructional Practices or Methods

G Doestheinstructor assess student mastery and re-teach material that has not been mastered?

Keyed response = Y es, continual student assessment and corrective instruction is required, or Y es, the
instructor is expected to assess student progress and alter instruction accordingly

Which of the following describe the application of rewards for student learning when this method is used?
G Groupsare rewarded for group accomplishments
Keyed response=Yes
G Individuals arerewarded for their own achievement
Keyed response = Yes
G Nospecial rewardsare applied for student achievement
Keyed response = No

Please describe the distribution of recognition, rewards, evaluation criteria, or grades for students when this
instructional method is used.

G Rewards, recognition, or evaluation criteria are not a part of this program
Keyed response = No

G Students are frequently recognized for the effort they expend
Keyed response=Yes

G Students are frequently recognized for their improvement over prior levels
Keyed response=Yes

G Students are frequently recognized for successful competition against students with similar levels of past
performance

Keyed response = Yes
G Teachersusually avoid calling attention to the level of individual student performance
Keyed response = No

G Doesthisinstructional method involve any of the following strategies for increasing the amount of timein
instruction?

Keyed response = Any affirmative response

Note: Possibleresponsesfor the first question were “Y es, continual student assessment and corrective instruction
isrequired,” “Yes, the instructor is expected to assess student progress and alter instruction accordingly,”
“Instructors pretty much move through the curriculum according to schedule,” and “Instructors are required to
deliver instruction according to aschedule.” Responses for questions two through nine were “yes,” or “no.”
Possible responses for the last question were “No, the method does not increase instructional time,” “ Class periods
are made longer,” “More class periods in the day are devoted to instruction,” “Better useis made of available
classroom time,” “ Theinstructional day is extended (made longer),” and “Instruction occurs over the summer.”
Score isthe proportion of these items answered in the keyed direction. Copyright © 1997, 2000 Gottfredson
Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.
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Table E42
Item Content of Best Practices Scale: Methods — Behavioral Programming or Behavior
Modification

G Are there different specific behaviora or educationa goals for different individuas or groups?
Keyed response = Yes, specific goals are set for each individual or group

G How often do the behaviora or educational plans involved in this program include a method of
monitoring or tracking the behavior over time?

Keyed response = Always

G How often is behavior monitored or tracked for a period of time before attempting to change it?
Keyed response = Always

G How often are specific behaviora goals a written part of each behaviora plan?
Keyed response = Always

G How often are the specific rewards or punishments to be applied in response to specific behaviors
made a written part of each behavioral plan?

Keyed response = Always
G How often is behavior tracked and responded to by a behavior modifier in this program?
Keyed response = Daily or more often than daily

G What most often occurs when student behavior does not change when a behavior modification
program is applied?

Keyed response = Different reinforcers or a different schedule are sought

G What usually occurs when the desired changes in student behavior do occur when a behavior
modification program is applied?

Keyed response = The program is adjusted so that a reward is given less frequently or is more
difficult for the individua to earn

Note. Possible responses for the first item were “Y es, specific goas are set for each individual or
group,” “Yes, goasusualy differ for different individuals or groups,” “No, goas are usualy the same for
al individuas or groups,” and “Gods are dways the same for al individuas or groups.” Possible
responses for questions two through five were “Always,” “Usudly,” “Rarely,” and “Never.” Possible
responses for question six were “Monthly or less often,” “Weekly,” “Daily,” and “More often than daily.”
Possible responses for question seven were “The program is discontinued,” “A nonbehavioral approach is
tried,” “ Different reinforcers or a different schedule are sought,” and “The program is continued for a
longer period of time.” Possible responses for the last question were “The program is adjusted so that a
reward is given less frequently or is more difficult for the individua to earn,” “The program is
discontinued,” “A nonbehaviora approach is substituted,” and “ The program is continued with no
change.” Scoreisthe percentage of these items answered in the keyed direction. Copyright © 1997,
2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of Gottfredson
Associates, Inc.
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Table E43
Item Content of Best Practices Scale: Methods — Counseling, Social Work, Psychological or
Therapeutic Activity

G Areforma assessments made to understand or diagnose the individua person or his or her
Stuation?

Keyed response = Sometimes, usually, or aways

G Isawritten diagnosis or problem statement prepared for each participant?
Keyed response = Always

G Arewritten treatment goals developed for each participating student?
Keyed response = Always

G Does the student agree to treatment plan contract?
Keyed response = Usudly or always

G Isacontract to implement a treatment plan agreed to by the client?
Keyed response = Always

G Arethere different specific treatment goals for different individual students?

Keyed response = Yes, individua goals depend on individual needs as indicated by
assessment

G If referrals are made, are follow-up activities conducted by school-based personnel who made the
referral?

Keyed response = The service provider is contacted to verify that service was provided, or
The service provider is contacted periodically to monitor the client's progress

G How often do the counsdling or social work plans involved in this program include a method of
monitoring or tracking student behavior over time?

Keyed response = Always

Note. This category excludes counsdling or therapeutic activity that involves curriculum, instruction or
training, or behavior modification or behavior programming. Possible responses for questions one through
five were “No,” “Sometimes,” “Usually,” and “Always.” Possible responses to the sixth question were
“Yes, individua goals depend on individua needs as indicated by assessment,” “Yes, gods differ from
student to student,” “No, gods are generaly the same for al students,” and “All students are provided the
same assistance.” Possible responses to the seventh question were “ Referrals are not made,” “Contact is
not usually made to follow-up on the referra,” “The service provider is contacted to verify that service
was provided,” and “ The service provider is contacted periodically to monitor the client's progress.”
Possible responses to the fina question were “ Always,” “Usudly,” “ Seldom,” and “Never.” Score isthe
percentage of these items answered in the keyed direction. Copyright © 1997, 2000 Gottfredson
Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.
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Table E44
Item Content of Best Practices Scale. Methods — Mentoring or Coaching

G Isformd attempt made to maich the individua tutor or mentor with the individua youth based on
interests or persondity?

Keyed response = Yes

G Doesthis program involve the gpplication of rewards or reinforcers based on student
performance or behavior?

Keyed response = Always

G Isawritten contract between the student and the mentor or tutor (or between the student and the
program) signed by the student?

Keyed response = Always

G How often do the tutoring or mentoring plans involved in this program include a method of
monitoring or tracking student behavior over time?

Keyed response = Always

G What do the tutors, mentors, or coaches usualy do with the sudents? Do they help them with
socid or interpersond dtuations or skills (such as manners, self-control, or grooming)?

Keyed response = Yes

G What do the tutors, mentors, or coaches usualy do with the sudents? Do they engagein
recreation (such as atend sporting events or movies) or egting (such as vists to restaurants)?

Keyed response = Yes

G What do the tutors, mentors, or coaches usudly do with the sudents? Do they hep with family
Stuations or problems?

Keyed response = Yes

G What do the tutors, mentors, or coaches usualy do with the sudents? Do they help them
prepare for employment?

Keyed response = Yes

Note. Excludes activities classfied asindruction, behaviord programming, or counsdling. Possible
responses for the first question were“Yes’” or “No.” Possible responses for questions two and three
were “No,” “Sometimes” “Usualy,” and “Always.” Possible responses for question four were
“Always” “Usudly,” “Rardly,” and “Never.” Possible responses for questions five through eight were
“Yes’ or “No.” Scoreis the percentage of these items answered in the keyed direction. Copyright ©
1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.
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Table E45
Item Content of Best Practices Scale: Methods — Tutoring (Not Elsewhere Classified)

G Isformal assessment activity conducted to understand the individual youth or his or her situation?
Keyed response = Always

G Arewritten learning, socia, or behavioral objectives devel oped for each participating student?
Keyed response = Always

G Does this program involve the application of rewards or reinforcers based on student performance
or behavior?

Keyed response = Always

G Do tutors, mentors, or coaches actually receive materials or information from teachers or other
school personnd to be used with students?

Keyed response = Always

G How often do the tutoring or mentoring plans involved in this program include a method of
monitoring or tracking student behavior over time?

Keyed response = Always

G Does the intended way of operating the tutoring or mentoring activity require that the tutors,
mentors, or coaches receive materials or information from teachers or other school personnel to be
used with students?

Keyed response = Yes
G What do the tutors, mentors, or coaches usualy do with the students?
Keyed response = Help them with academic tasks
G Arethere different specific objectives or activities for different individual students?

Keyed response = Yes, individual objectives depend on individua needs as indicated by
assessment

G Who decides on the specific activities in which students will be involved together with the tutor or
mentor?

Keyed response = Usualy or amost always decided by the adult

Note. Possible responses for the first four questions were “No,” “ Sometimes,” “Usuadly,” and “ Always.”
Possible responses for question five were “Always,” “Usualy,” “Rarely,” and “Never.” Possible
responses for questions six and seven were“Yes’ or “No.” Possible responses for question eight were
“Yes, individual objectives depend on individual needs as indicated by assessment,” “Y es, objectives and
activities usualy differ from student to student,” “No, objectives and activities are generally the same for
all students,” and “No, objectives and activities are always the same for al students.” Possible responses
for the last question were “ Almost always decided by the youth,” “Usualy decided by the youth,”
“Usudly decided by youth and adult more or less equally,” “Usually decided by the adult,” and “ Almost
aways decided by the adult.” Score is the percentage of items answered in the keyed direction.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.
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Table E46

Item Content of Best Practices Scale: Methods — Classroom Organization and Management
Practices

Does your classroom management program focus on establishing procedures for any of the following
routine classroom activities?

Beginning the class period (e.g., checking attendance, handling tardy students, what students
begin to work on when they enter the class)

Leaving the room (e.g., to vist the locker or lavatory)
Use of materias or equipment (e.g., pencil sharpeners, reference books, microscopes)
What students must bring to class (e.g., pencils, paper)

Ending the class period (e.g., returning materials to storage, cleaning up work aress,
announcements, the sgnd for digmisd)

Does your classroom management program focus on any of the following procedures for student
seat work and teacher directed instruction?

Expectations for student behavior during presentations
Expectations for the nature and amount of student participation

Procedures for student seet work (e.g., level of talking among students permitted, how students
get help, out-of-seat procedures)

Does your classroom management program focus on any of the following procedures for student
group work?

Procedures for the use of materias and supplies by groups
The assgnment of students to groups
Assignment of roles within groups
Setting gods for groups
Expectations for level of sudents participation in their groups
Does your classroom management program require establishment of classroom rules?

Does this classroom management procedure require the teaching of the classroom rules during the
first week of class?

continued . . .
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Table E46 (continued . . .)

Item Content of Best Practices Scale: Methods — Classroom Organi zation and Management
Practices

Does this classroom management procedure involve procedures for student eva uation, feedback,
and accountability?

It clarifies (or requires teechersto clarify) criteriafor evauating student performance.
It provides a specific structure or schedule for the monitoring of student progress.

It requires teachers to give students feedback on their performance with a specified frequency or
schedule.

It provides specific procedures for the communication of student assgnments.

Doesthe program involve training or technica assistance to help teachers employ any of the
following classroom or ingtructiona procedures, skills, or activities to prevent student behavior?

Vigilance for potentia student misconduct before it occurs and Sgnaing this avareness to
students.

Prompt identification and correction of student misbehavior

Kegping ingruction moving rather than dlowing infractions, diversons, or sudent management
activity to interfere with indruction.

Engaging dl students in the class even when only one student is performing (e.g., by sgnding that
reactions from other students will be sought).

Making efficient trangtions among activitiesin the classroom.
Giving clear ingructions to sudents.

Which of the following describes the application of rewards for student conduct when this method is
used?

Groups are rewarded for group conduct
I ndividuals are rewarded for their own behavior
No special rewards are applied for student conduct (Keyed response = NO)

Please describe how recognition, rewards, or punishments are used in this classroom management
method.

continued . . .
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Table E46 (continued . . .)
Item Content of Best Practices Scale: Methods — Classroom Organi zation and Management
Practices

Rewards, recognition, or punishments are not a part of this program (Keyed response = No)

Students are frequently recognized for their behavior so that students with superior conduct
receive rewards and students who misbehave receive few rewards

Students are frequently recognized for the effort they expend
Students are frequently recognized for improving their conduct over prior levels

Students are frequently recognized for improving their behavior in competition againgt sudents
with amilar levels of past behavior

Does the classroom management procedure require the same response to dl instances of
ingppropriate behavior for al students on dl occasons, or isflexibility used in responding to
misconduct?

The responses are tailored to the individua student (Keyed response = No)

Classroom rules are in effect only on certain days or on certain occasions (Keyed response =
No)

The rules gpply to dl Stuations and are aways applied
The program does not involve responses to student misconduct (Keyed response = No)

Does your classroom management program make use of any of the following techniques or
procedures in response to student misconduct?

Nonverba cues such as making eye contact
Quickly returning the class to on-task behavior
Moving closer to the student

Using group aderting, accountability, or higher participation formats to draw students back into a
lesson

Redirecting off-task behavior
Providing needed ingtruction
Tdling students to stop the undesired behavior

continued . . .
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Table E46 (continued . . .)
Item Content of Best Practices Scale: Methods — Classroom Organi zation and Management
Practices

Giving the student a choice between behaving appropriately or being punished
Usng “I-messages’

Withholding privilege or desired activity
Isolating or removing students

Usng fines or pendties

Assgning detention

Using individua contract with a sudent
Having a conference with the parent
Using acheck or demerit system
Sending a student to the office

Using other school-based consequences

Does this classroom management program have requirements about the consequences for violations
of classroom rules? (Keyed response = Consequences are specified in advance and posted in
the classroom)
Note. Responsesfor the dl of the items except for the last one were “yes’ or “no.” Except where
indicated, the keyed response for these itemsis “yes.” Possible responses for the last item were “No,
the program does not involve consequences for rule violation,” * Consequences are specified in advance
and posted in the classroom,” * The teacher decides upon consequences for specific violations when
violations occur.” Score is the percentage of these items answered in the keyed direction. Copyright
© 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.




Table E47
Item Content of Best Practices Scale. Methods — Security and Surveillance

Parents vidting teachers

Reporting intruders to the office

Monitoring potentid trouble spots (e.g., restrooms, cafeteria)

Monitoring during likdy times of disturbances (e.g., dismissd, changing of classes)
Requirements that visitors carry passes

Vidtor Sgrvin

Vidtor sgn-out

Note. Respondents were asked if their school had written rules or procedures for any of the above.
Responseswere “yes’ or “no.”  Scoreisthe percentage of these items answered yes. Copyright ©
1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written permission of
Gottfredson Associates, Inc.

Table E48
Level of Use Scale

Which of the following best describes the level of use of inthe school? (Mark
one.)

G At least one person in the school knows something about it

G At least one person in the school has obtained information about it

G Oneor more persons has been trained in it

G One or more persons is conducting fromtimetotime
G Oneor more persons is conducting on aregular basis

Note. Blank linesindicate location where specific wording to identify the activity isinserted. Thisisa
Likert-type scde with higher values assigned to levels of use listed lower among the response
aternatives. Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without
written permission of Gottfredson Associates, Inc.
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Table E49
Frequency of Program or Activity Operation Scale

What is the duration and extent of the use of [these classroom management methods] by [teachers]
who are regular users? (Mark one)

There are no regular users

Used occasiondly

Used much of the time this school year
Used dmost every day dl school year.

(ONONONO]

Please describe the nature of this program to [influence norms or expectations for behavior]? (mark
one)

G It operates continuoudy throughout the school year
G Itinvolves specid events or communications occurring more than twice during the school year
G It occurson specia occasions once or twice ayear

Note. Frequency of activity operation was represented by asingle item in each of the eight activity
coordinator questionnaires that sought to measure frequency of operation. The two questions displayed
in the table show two items used in different questionnaires. Materid in brackets is changed to reflect
the type of activity for which the respondent isto report. Frequency of operation was recoded to form
a 3-point scae asfollows: For the * duration and extent” question, 1 = no regular users, 2 = used
occasondly; 3 = used much of thetime or amost every day al school year. For the “nature of this
program” question, 1 = occurs on specia occasions once or twice ayear; 2 = involves special events
or communications occurring more than twice during the school year; 3 = operates continuoudy
throughout the school year. Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be
reproduced without written permission of Gottfredson Associates, Inc.
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Table ES0
Item Content of Intensity Scale

How many lessons does the aver age student participant complete in aschool year?

Considering only those students who participate in this activity, how often does the typical student
participate in this activity?

How many school days e gpse between the first lesson and the last esson?

Note. For the first question, respondents were asked to write in the number of lessons. The naturd
logarithm of this number (plus one) wasincluded in the scale. For the second question, possble
responses were “More than once aday,” “Daily,” “More than once aweek,” “Weekly,” “2 or 3timesa
month,” “Monthly,” “Less than once a month,” and “Once or twice during aschool year.” For the third
question, possible responses were “All completed in one day,” “All completed in about aweek,” “All
completed in about amonth,” “All completed in less than a haf school year,” “All completed in a school
year,” and “Requires more than aschool year to complete” The scoreis the average of these three
itemsin standardized form. Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be
reproduced without written permission of Gottfredson Associates, Inc.

Table E5SL
Frequency of Staff Participation

Condgdering dl the school personnéd targeted by this[activity or practice], how often is the typical
school worker exposed to this activity? (Mark one.)

School personnel are not targeted by the program
More than once a day

Daly

More than once a week

Weekly

2 or 3 timesamonth

Monthly

Less than once amonth

Once or twice per school year

OOOOOOLO O

Note. Wording of bracketed materid is changed to maich the activity category being described.
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.
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Table E52
|tem Content of Best Practices Scale for Communication and Documentation

To which of the following groups have printed copies of the school’ s discipline policy been
digtributed this school year?

Teachers
Parents
Students
Please indicate whether your school is currently engaged in each of the following:
Current effort to communicate rules or consequences (e.g., handbooks, posters)

Current use of printed discipline forms, areferra system, or other method for identifying and
recording rule violaions when they occur

Active maintenance of records or files of individua students conduct — using forms, files, or
computers

Current use of a specific method of achieving and documenting due process upon suspending
a student from school

Note. Response of itemswere “yes” or “no.” Keyed responseis“yes.” Copyright © 1997, 2000
Gottfredson Associates, Inc. Not to be reproduced without written permission of Gottfredson
Associates, Inc.
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Table ES3
Item Content of Best Practices Scale for Range of Appropriate Responses to Sudent
Misconduct

Brief excluson of sudents from attendance in regular classes (e.g., in-school suspension, cooling-off

room)

Probetion (atrid period in which astudent is given an opportunity to demongtrate improved
behavior)

Redtitution (requiring a student repay the school or a victim for damages or harm done)
Community service

Mandatory participation of student in aspecid program

Mandatory participation of parent in aspecia program

Peer mediation

Student court

After-school detention

Saturday detention

Work duties, chores, or tasks as punishment

Short-term (5 days or less) withdrawa of a privilege (e.g., riding the bus, playground access,
participation in ahletics, use of the library)

Sending student to school counsdlor

Written reprimand

Parent is caled or notified by mail [when a student is tardy]
Student loses a privilege or points [when a student is tardy]
Detention — lunch period or after school [when a student is tardy]

Note. Respondents were presented with alist of possible responses to student misconduct that
adminigtrators might use. They were asked to indicate whether their school makes use of each

response. Response aternatives were “not used,” “used,” and “used often;” keyed responses are the
latter two dternatives. Items about tardiness had a yes/no response format; keyed responseis “yes.”

Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.
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Table E4
Item Content of Scale for Range of Responses to Desirable Student Conduct

Materid rewards (e.g., food, toys, supplies, etc.)
Redeemable token reinforcers (e.g., coupons, tokens, or paper “money”)

Formal recognition or praise (e.g., certificates, awards, postcard to the home, non-redeemable
tokens)

Informa recognition or praise (e.g., happy faces, ord praise, hugs)
Activity reinforcers (e.g., access to games, free time, library, playground)

Job or privilege reinforcers (e.g., dlowing student to erase the chakboard, help the teacher,
decorate the class)

Socid rewards (eg., lunch with ateacher, parties, trips with faculty)

Note. Respondents were presented with alist of possible responsesto desirable student behavior
that administrators might use. They were asked to indicate whether their school makes use of each
response. Response dternatives were “not used,” “used,” and “used often;” “used often” isthe keyed
response. Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without
written permission of Gottfredson Associates, Inc.
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Table ES5
Item Content of Scale for Disciplinary Consistency

The specific response would depend somewhat on which disciplinarian handled the incident.

How often does the adminigiration's disciplinary response when astudent is sent to the office depend
on which teacher made the referrd?

How often does the adminigtration’s disciplinary response when a student is sent to the office depend
on which adminigtrator receivesthe referrd?

Note. Possible responsesfor item one were “yes’ or “no;” keyed responseis“no.” Posshble
responses for items two and three were “dmost dways,” “mogt of thetime,” “about hdf of the time”
“rardy,” and “amost never;” keyed responses are the latter two dternatives. Copyright © 1997, 2000
Gottfredson Associates, Inc. Not to be reproduced without written permission of Gottfredson
Associates, Inc.

Table E56
Item Content of Predictable Disciplinary Decision Making Scale

How often can a student who is sent to the office predict the adminigtration’s disciplinary
response because he or she knows the punishment for the offense?

How often can teachers who send a student to the office predict the adminigiration’ s disciplinary
response because they know the punishment for each offense?
Notes. Possible responses were “dmogt aways,” “most of thetime,” “about haf of thetime” “rardy,”
and “amost never.” Keyed responseis”amost dways.” Copyright © 1997, 2000 Gottfredson
Associates, Inc. Not to be reproduced without written permission of Gottfredson Associates, Inc.
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Table E57
Item Content of Objectives Named Scale

Isthis program or practice intended to reduce student problem behavior (e.g., misconduct in schooal,
ddinquency, drug use, truancy, dropout)?

Isthis program or practice intended to prevent or reduce gang participation?

Isthis program or practice intended to increase academic performance, educationd attainment, or
employment?

Is this program or practice intended to increase knowledge about laws, rules, harmful effects of
drugs, manners, or other factud information thought to reduce the likeihood of problem
behavior?

Isthis program or practice intended to increase religious beliefs?

Isthis program or practice intended to increase socid skills and competencies (e.g., sf-
management, socid problem-solving, anger management, emotiona perspective-taking)?

Isthis program or practice intended to increase learning or job sKkills (e.g., sudy skills, job-seeking
killg)?

Isthis program or practice intended to increase attitudes, beliefs, intentions, or dispositions (e.g.,
sdf-esteem, bdief in rules, anxiety, assertiveness, likability, commitment to education)?

Isthis program or practice intended to change rules, norms, or expectations for behavior (e.g., to
signa the expected behavior)?

Isthis program or practice intended to change responsiveness to behavior (e.g., applying rewards or
punishments in response to behavior)?

Isthis program or practice intended to change opportunities for students to engage in problem
behavior in and around school (e.g., limiting availability of wegpons or drugs, increasng
aurvellance, limiting ungtructured time)?

Is this program or practice intended to change organizationa capacity for self-management (eg.,
strengthening leadership, morde, parent or saff involvement in planning for school
improvement)?

Isthis program or practice intended to change parenta supervision or management of their children’s
behavior?

Note. Responsesfor theitemswere“yes’ or “no.” Scoreis the number of the items answered “yes.”
Copyright © 1997, 2000 Gottfredson Associates, Inc. Not to be reproduced without written
permission of Gottfredson Associates, Inc.
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